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INTRODUCTION

These guidelines provide the basis on which services for students with disabilities can be provided by Disability Service Providers in a sound and ethical manner. 

The purposes of ethical guidelines are to:

a) guide Disability Service Providers on appropriate behaviour in conducting their professional activities

b) guide Disability Service Providers on appropriate relationships for the protection of students with disabilities
c) identify the values and characteristics of the profession

d) provide tools, aids and supports for members in ethical decision-making

e) guide the teaching and learning of professional ethics.

Ethical Guidelines for College Committee on Disability Issues

Four Ethical Beliefs and their Respective Values 
	I. Respect the

Dignity of Persons with Disabilities


	II. Caring and Equitable Educational Practices
	III. Continuous Professional Development


	IV. Building Disability Awareness

	1. General Respect

2. Informed Consent

3. Informed Choices

4. Privacy 

5. Avoidance of Conflict of Interest


	1. General Caring

2. Self-Awareness and Self Care

3. Appropriate and Individualized Academic Accommodations and Services
4. Self-Advocacy and
      Collaboration

5. Universal Instructional Practices
6. Assistive Technology 
7. Appropriate Diagnostic Assessments

	1. Maintaining Boundaries of Competency
2. Continual Updating of Skills


	1.   Institutional           Awareness and Support

2. Positive and Accepting Attitudes towards Persons with Disabilities

3. Developing Awareness and Understanding of Disabilities


ETHICAL BELIEF I: 

RESPECT FOR THE DIGNITY OF PERSONS WITH DISABILITIES

Disability Service Providers respect the dignity, autonomy, self-determination and rights of all persons with whom they interact in a professional capacity. They avoid dishonesty, deception, bias, inaccuracy and conflict of interest. There may be significant differences in the perspectives of students with disabilities, their faculty, college administrators, family members and/or guardians, and Disability Service Providers. Self-knowledge, critical analysis and impartiality are essential in order to maintain trust and integrity in relationships.  

The innate worth of human beings is neither enhanced nor reduced by their ethnicity, religion, gender, marital status, sexual orientation, physical or mental abilities, age, socioeconomic status, or any other preference or personal characteristic, condition, or status. Legal rights are defined in the Canadian Charter of Rights and Freedoms in terms of non-discrimination and equality. In the context of the historical devaluation of persons with disabilities, Disability Service Providers have the responsibility to demonstrate respect in proactive ways that go beyond the minimum of non-discrimination.

Disability Service Providers typically demonstrate respect by ensuring that they:

a) understand what is being said

b) use language that the listener understands

c) support and advocate for the legal rights of individuals with disabilities
d) care for the well-being of others

e) encourage and promote choices

f) do not abuse or misuse positions of power

g) avoid conflict of interests

h) promote the development of self-advocacy skills

i) recognize the unique learning strengths and life experiences of the adult learner.
Disability Service Providers have added responsibilities to promote and protect the rights of those less able to protect themselves. They strive to understand and respect these differences and to avoid unintentional biases while providing high quality professional services.  Disability Service Providers respect all students as adult learners with unique learning strengths and life experiences and strive to assist them in developing self-advocacy skills in order to become independent learners.  

1. VALUES FOR ETHICAL BELIEF I

In demonstrating the belief in the Respect for the Dignity of Persons with Disabilities, Disability Service Providers will value:

1.1. General Respect 

1.1.1. Demonstrate appropriate respect for the knowledge, insight, experience, and areas of expertise of students and co-workers.
1.1.2. Demonstrate respect, acceptance and a willingness to understand different cultural beliefs. 
1.2. Informed Consent

1.2.1. Honour the right of students with disabilities to give fully informed and specific consent to their participation and to withdraw that consent at any time.
1.3. Informed Choices

1.3.1. Offer students with disabilities options to make informed choices regarding their use of appropriate accommodations and support services.

1.4. Privacy

1.4.1. Respect the right to privacy and confidentiality of students with disabilities.  Keep individuals informed on any limitations to maintaining confidentiality of personal information. 
1.4.2. Ensure that in using electronic communications (e.g.; telephone, fax, e-mail, web sites) to discuss personal information about students with disabilities, ethical issues of consent, privacy and confidentiality are applied. 

1.5. Avoidance of Conflict of Interest 

1.5.1. Avoid exploitive or dual relationships that could impair professional judgment or increase the risk of harm to others, such as, relationships that are sexual, close personal, financial, or business with students, employees, supervisees, and/or research assistants.

1.5.2. Avoid conflicts of interest for financial gain or other personal benefits that may exploit or interfere with the exercise of sound professional judgment and skills. Such conflicts of interest may include, but are not limited to, privately selling recommended products and services to students, which are otherwise readily available to them in the community.
1.5.3. Discontinue service and refer if conflict of interest arises that may compromise their ability to provide competent services.

1.5.4. Avoid acceptance of goods or services from students in return for professional services because such arrangements create a potential for conflicts, exploitation, and distortion of the professional relationship. 

1.5.5. Disability Service Providers carry out their responsibilities in accordance with CCDI policy guidelines or when certified, licensed or affiliated with other professionals or organizations, they also comply with those professional guidelines.

ETHICAL BELIEF II:

CARING AND EQUITABLE EDUCATIONAL PRACTICES
Disability Service Providers actively demonstrate a concern for the welfare of all individuals, groups, and communities with whom they interact professionally. They are committed to the empowerment of persons with disabilities so that they have equal access to postsecondary education and quality of life. 

Disability Service Providers are committed to developing the highest educational potential of students with disabilities by assisting them in accessing appropriate academic accommodations and services. They respect all students as adult learners with unique learning strengths and life experiences and strive to assist them in becoming independent life long learners. Disability Service Providers encourage the use of Assistive Technology and the practice of Universal Instruction within their institutions.
2. VALUES FOR ETHICAL BELIEF II:

In demonstrating the belief in Caring and Equitable Educational Practices, Disability Service Providers will value:

2.1. General Caring 

2.1.1. Protect and promote the welfare of students with disabilities, research participants, colleagues, and others; avoid doing harm; and make reasonable efforts to correct harm that has been done.

2.1.2. Continually monitor accommodations and support service plans to ensure that they are effective in continuing to meet students’ needs; remembering that students have the right to make choices re: their use of support services. 

2.1.3. Make referrals to qualified professionals part of other college or community services, as needed.
2.2. Self-Awareness and Self-Care

2.2.1. Evaluate their own experiences, attitudes, culture, beliefs, values, social context, individual differences, and stresses that may influence their interactions with others, and integrate this awareness into all efforts to benefit and not to harm others.

2.2.2. Engage in healthy self-care activities that help to avoid conditions, such as, addictions, and burnout, which could result in impaired judgment and interfere with their ability to benefit and not to harm others.

2.2.3. Take measures to recognize professional and personal limitations, to balance one’s professional and personal life activities, and to prevent excessive stress and impairment.

2.2.4. Recognize on a continuing basis the needs of their colleagues and provide a supportive working environment that encourages self-care and balance between personal and professional activities.

2.3. Appropriate and Individualized Academic Accommodations and Services

2.3.1. Disability offices should create a confidential file on each student including relevant information pertaining to eligibility and provision of services.

2.3.2. Retain files for ten years to cover all requirements of the various related professional associations (i.e. requirement to keep psychological files for 10 years).

2.3.3. Document the basis for accommodation decisions and recommendations by using the most current information available provided by professionals who have training and expertise in the related disability field.

2.3.4. Develop a case management system that addresses the maintenance of careful and accurate records of each student.

2.3.5. Review the documentation on a case-by-case basis to determine the need for accommodations and services in relation to the student’s academic program as well as their disability-related documented functional limitations.
2.3.6. Provide appropriate accommodations for students with disabilities to ensure program accessibility without compromising the essential requirements of the course curriculum.

2.3.7. On a case-by-case basis, provide time-limited, provisional or interim accommodations pending receipt of clinical, up-to-date documentation, after which a further determination may be made.

2.4. Self-Advocacy and Collaboration
2.4.1. Work jointly with students with disabilities to enhance their coping skills and learning strategies to empower them to adopt self-advocacy activities. 

2.4.2. Work jointly with students to devise integrated, individualized accommodations and support services plans with the goal of minimizing the impact of their disability and maximizing performance while, at the same time, promoting independence. 
2.4.3. Work co-operatively with students, team members, faculty, other professional disciplines and community services as appropriate. Participate in implementing collaborative decisions unless such decisions clearly violate confidentiality and/or other ethical principles. 

2.5. Universal Instructional Practices
2.5.1. Identify and use instructional and evaluation methods and technologies that are effective in meeting the individual needs of students with disabilities. 

2.5.2. Encourage independence by assisting students with disabilities in the identification and use of academic accommodations, learning strategies and/or adaptive technology and by providing constructive feedback that will promote self-advocacy.

2.6. Assistive Technology
2.6.1. Ensure that in using computer and assistive technologies with persons with disabilities that issues competency, consent, confidentiality, and welfare of the student are adequately addressed.

Ensure that:

a) the student is intellectually and physically capable of comfortably using the computer application

b) the computer application and assistive technology is appropriate for the needs of the student

c) the student understands the purpose and operation of the computer applications and assistive technology

d) follow-up of student use of a computer application and assistive technology is provided when possible to correct any misconceptions, and to assess subsequent needs.

2.7. Appropriate Diagnostic Assessments
2.7.1. Enlist the expertise of personnel registered and qualified to provide appropriate diagnostic assessments when required.

2.7.2. Recognize the effects of socioeconomic, ethnic, disability, and cultural factors on test scores and the interpretation of these scores. 
ETHICAL BELIEF III:

CONTINUOUS PROFESSIONAL DEVELOPMENT
Continuous Professional Development requires Disability Service Providers to be honest, open, objective and accurate in all their professional activities. Disability Service Providers engage in professional development activities that will promote currency in the field and maintain professional contacts.

Disability Service Providers are committed to being competent in all their professional activities. Core competency areas include: interpersonal relationships, awareness of general assessment tools and methodologies, awareness of educational support services, personal counseling, behavioural interventions, conflict resolution, awareness of cultural diversity, self-advocacy training, support strategies for student transitions, professional consultation, ethics, and awareness of community and other agency resources.

Depending on the professional’s position and training, additional competencies may include: interpretation of standardized testing instruments, diagnosis and intervention of learning problems, preparation of individual learning plans, course development and instruction, educational/career planning, delivery of study skills workshops, and determination of educational needs as they relate to technology.

Competent professionals also have the necessary self-awareness of their own values, attitudes, experiences, and beliefs to respect the beliefs of others.  Disability Service Providers reflect upon their own practice and take measures to engage in professional activities to further develop their competencies.

3. VALUES FOR ETHICAL BELIEF III:

In demonstrating the belief in Continuous Professional Development, Disability Service Providers will value:

3.1. Maintaining Boundaries of Competency 

3.1.1. Practice only within the boundaries of established competency, based on such criteria as education, training, professional credentials and appropriate professional experience.

3.2. Continual Updating of Skills 

3.2.1. Maintain knowledge of new developments and emerging areas of practice in their area of disability services through such activities as: reading, courses, conferences, workshops, professional meetings, peer consultation, and other continuing education activities. 

ETHICAL BELIEF IV: 

BUILDING DISABILITY AWARENESS
Disability Service Providers have a specific mandate to contribute to the awareness of the needs of persons with disabilities in the post-secondary institution as a whole. Such areas may include: residence, physical resources, faculty, and all areas of academic support. In addition to the institution, Disability Service Providers also actively seek to influence community, provincial and federal regulations and policies affecting persons with disabilities.

4. VALUES FOR BELIEF IV:

In demonstrating the belief in Building Disability Awareness, Disability Service Providers will value:

4.1. Institutional Awareness and Support
4.1.1. Act to change those aspects of the institution that are detrimental or that discriminate against persons with a disability.

4.1.2. Contribute to the understanding of people with disabilities, through a sharing of knowledge and professional development opportunities within the institution.

4.1.3. Assist those who enter the field of disability services by helping them to acquire a full understanding of the ethics, responsibilities, and needed competencies of their chosen field.

4.2. Positive and Accepting Attitudes towards Persons with Disabilities
4.2.1. Promote awareness of the need to create universally inclusive environments, which do not create barriers to equal access to education, academic facilities, programs, policies and services.

4.2.2. Act to promote choice, opportunity, elimination of discrimination and attitudinal barriers, and to promote respect for the diversity of persons receiving services through active service on campus committees addressing regulations affecting students with disabilities.
4.3. Developing awareness and understanding of disabilities
4.3.1. Participate in activities that will promote awareness and understanding at the local community, provincial and federal levels to support persons with disabilities.

ACKNOWLEDGEMENTS:

In developing the College Committee on Disability Issues (CCDI) Code of Ethics and Standards of Practice, CCDI wishes to acknowledge the influence of other codes of ethics, namely:

· Association on Higher Education and Disability (1996, 2005) AHEAD Code of Ethics, AHEAD Professional Standards  

http://www.ahead.org/about/ahead_business.htm
· Canadian Association of Rehabilitation Professionals. (2002). Code of Ethics and Standards. Toronto, ON: Author

http://www.carpnational.org/main.htm
· Canadian Psychological Association. (2000) Canadian Code of Ethics for Psychologists. Ottawa, ON. Author

http://www.cpa.ca/
· Code of Ethics for Assistive Technologist and Learning Strategists (DRAFT - 2003) written by groups of LS and AT participating in the “Learning Disabilities Specialist” online program offered by Cambrian College.

· Council for Exceptional Children (1997) Code of Ethics and Standards of Practice.
http://www.cec.sped.org/index.html
· Ontario Native Education Counsellors Association – ONECA (2003). 

http://www.oneca.com/oneca_2/index.htm
· Guidelines on Accessible Education (2005), Ontario Human Rights Commission.
http://www.ohrc.on.ca/english/publications/accessible-education-guide.shtml
Appendix A

Ethical Dilemmas 

Ethical dilemmas arise when the right action for a professional to take in a given situation is not clear. Sometimes the dilemmas are based on not having sufficient information, or there is a conflict between two or more principles or between the interests of different parties. The existence of an ethical dilemma may be signaled by one’s feelings of discomfort about a situation, or when there is a question of whose interests are being served. Identifying the reason for the discomfort may be the first step in engaging in a process of ethical decision-making.

	Ethical Decision-Making Steps

1. Identify the individuals and groups potentially affected by the decision.

2. Identify the ethically troubling issues and practices, including the interests and rights of persons who will be affected by the decisions, and the circumstances in which the ethical problem arose.

3. Consider how your personal biases, stresses, or self-interest may influence the development of choices of action.

4. Develop alternative courses of action. 
(Where feasible, include disability office team members, college resource personnel, students, and others who may be affected by the decisions to share in the process. If the situation is difficult, consult with other trusted professionals to maintain your objectivity and increase your options for action).

5. Analyze the likely risks and benefits of each course of action on the persons likely to be affected.

6. Choose a course of action after conscientious application of existing guidelines.

7. Act with a commitment to assume responsibility for the consequences of the action. 
(With group commitments, someone should be assigned the responsibility for follow-up).

8. Evaluate the results of the course of action.

9. Assume responsibility for the consequences of action, including correcting any negative consequences, if any, or reengaging in the decision-making process if the ethical problem is not resolved.

10. Evaluate the organizational systems in which the issue arose in order to prevent future occurrences of the ethical problem. (Example – changes in procedures and practice, communication and problem-solving with colleagues.)







 









